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Introduction:

Educational taxonomy of Benjamin Bloom (1956) is a set of three hierarchical models used
to clarify learning objectives into levels of complexity and specificity as cognitive, affective
and sensory domain. In present days knowledge is not power but application of knowledge
is power. Ausubel (1968), an early advocate of this school of cognition, writes that, if I had to
use less all of educational psychology to just one rule, I have to say this: "The most important
factor affecting on learning is what the learner already knows. In specification of fact and
teach him accordingly." If you accept this view of learning, then assessment depends not on
tests, in the usual sense of questions asked and problems to be solved, but on the match
between the conceptual map of the discipline or subject being taught and the internal

cognitive map that illustrates what the learner knows.

Teacher must,
+ Know what and how well your students are learning?

+ Promote active learning in ways that readily integrate assessment?
#*+ Gather information that can help make grading more systematic and streamlined?

=+ Provide evidence of your teaching effectiveness for promotion and tenure review?

¢ What are assessment methods?
Assessment methods are the strategies, techniques, tools and instruments for

collectinginformation to determine the extent to which students demonstrate desired
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learningoutcomes. Many more methods should be used to assess student learning
outcomes. Which are used as direct and indirectmethods of assessment.

¢ What are direct and indirect methods of assessment?
Direct methods of assessment ask students to demonstrate their learning while
indirectmethods ask students to reflect on their learning. Tests, essays, presentations,
etc.Aregenerally direct.

e The following questions guided our search for and selection of classroomassessment
techniques:
1. Will the assessment technique provide information about what studentsare learning in
individual classrooms?
2. Does the technique focus on '"alterable variables “aspects of teacher orlearner
behaviour that can be changed to promote better learning?
3. Will it give teachers and students information they can use to make midcourse
changes and corrections?
4. Is the assessment technique relatively simple to prepare and use?
5. Are the results from the use of the technique relatively quick and easy toanalyze?
A positive answer to all five questions meant the technique was probablyappropriate to
our needs. In assembling this collection of classroom assessmenttechniques, we aimed
for broad coverage, a variety of types, and a range ofcomplexity. We looked for
strategies that could provide quantitative or qualitativedata, written or oral feedback,
and information on individuals, small groups and orentire classes.
We also felt that these techniques should allow for and encourage varyingdegrees of
teacher modification and innovation

¢ Five Guidelines for Successfully Using Assessment Techniques

Guideline 1: Don't try any technique in this book that doesn't appeal to yourintuition and

your experienced judgment as a teacher.
The first and most important guideline is to remember that all of the
techniquespresented in this is suggestions and should be taken assuch. We believe that
Individual classroom teachers are the best authoritiesabout what is and is not likely to
help them improve their own teaching.

Guideline 2: Don't make self-assessment into a self-inflicted chore orburden.
This second major suggestion stems from our faith in ongoing,

incrementalimprovement. We believe that it's ultimately more effective and satisfying to
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tryout one of these techniques in a semester and fully and calmly work it throughthan to
try out three only to become overwhelmed and discouraged.
Guideline 3: Do choose techniques that seem likely to provide assessmentinformation
that will benefit both you and your students intangible ways and that will serve as
learning exercisesevenif they ultimately fail as assessment techniques.
This suggestion aims at ensuring that both your students and you get someworthwhile
return on your investments of time and energy, whether or not theassessment objectives
of the techniques are fully realized. We believe thatClassroom Research should, as much
as possible, avoid the means/endsdichotomy that characterizes much institutional
assessment. That is, techniquesfor assessing classroom learning ought to reflect,
reinforce, and promote thesame learning goals that they examine and document.
Guideline 4: Don't ask your students to use any technique you haven'tpreviously tried
yourself.
In addition to being a reflection of our basic concern with fair play and belief in
theGolden Rule, this suggestion is meant to help you avoid wasted time and effortas
well as to ensure effective use of these techniques. By trying out theassessment
techniques on yourself first, you can find out whether the techniquesare really
appropriate, where problems are likely to occur, whether anymodifications are
necessary, and how long it takes to go through them. In assessment as in teaching,
thoughtful preparation and rehearsal are major partsof successful performance.
Guideline 5: Do take into account that administering an assessmenttechnique
andanalysing the feedback from it.
Particularly thefirst time, is likely to take at least twice as much time to completeas your
original, best estimate allows.
We should think, established and apply new techniques of assessing learning. In present
paper I suggest specific techniques, which is very much implemented in the classroom
for the assessment of learning.

1. Classroom Assessments Quality circle

If you have a very large class with several teaching fellows, train them to lead Classroom
Assessment Quality Circle groups. The teaching fellows can then form an Inner" Quality
Circle to inform and advise you.

Give the Quality Circles some class time to report to all the students when that seems
appropriate. Ask members of the Quality Circles to meet together before meetings with

you and to draw up proposed agendas for your meetings.
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Procedure

1. Consider seriously whether or not you want to meet regularly with one ormore small
groups of students to get their feedback on the course. If youdo, decide on the specific

elements of the class on which you will focus theQuality Circles' attention and efforts.

2. Ask for volunteers or appoint one or more groups of five to eight studentsto serve as
Classroom Assessment Quality Circles. Make sure to offer thestudents some

compensation for their time and energies.

3. Make very clear to the members of the Quality Circles which aspects of thecourse they can
expect to affect. Let them also know if there are areas ofthe course that are not open to

discussion.

4. Arrange to meet with the Circles on a regular basis so you have ongoingfeedback and they

have opportunities to practice their assessment and group work skills.

5. Introduce the members of the Classroom Assessment Quality Circles to the rest of the
class and encourage class members to seek them out and offersuggestions or criticisms to

be discussed at the Circle meetings.
Analysis and reporting

Having direct, personal, and purposeful contact with the teacher in a largeclass can
motivate the Circle members to take their participation in the coursemuch more
seriously.By setting up and cooperating with the Quality Circles, the instructor
activelydemonstrates his or her commitment to eliciting and listening to studentfeedback
on the course. This clear commitment sends the message tomembers of the Circles and to
the rest of the class that their assessmentsmatter.

Classroom Assessment Quality Circles take extra time and preparation on thepart of
teachers and of students. While the students can be compensated withcredit toward the
grade, it is unlikely that the instructor will be compensatedwith anything other than the
information and satisfaction the techniqueprovides. Many of the students who volunteer
for the Circles will not have developed the group work skills needed to productively use
the technique. This means thatteachers will have to provide training and guidance in the
process itself inorder for the Circles to work effectively.

2. What is the problem technique?
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Students look at examples of common problem types and seek to name the particular
type of problem each example represents. Present LAT is regarding assessment of
application of learning.This may form a completed handout a paper and pencil quiz or
an online submitted assignment. Teacher should form a group as homogeneous and
heterogeneous according to ability of the students. This is for order to know where
should teacher target for teaching. Readiness, Analytical, Critical thinking, Decision
making and problem-solving skills of students can be improved by implementing
present LAT.

Procedure

Identify two or more types of problems in your content area that student find to
distinguish between discipline that are messier and more complex> Choose or craft
several examples of each problem type. Define appropriate level of the task. Create a
hand out content. Determine who will be involved in the assessment. Self and Peer
assessment can be applied.

Analysis and reporting

Analyse individual submission by marking yes and no of the students. Indicate on which
answers students are correct or at which are paused or wrong. Determine a grade of
students. Prepare individual report by applying tally and your own specific techniques
in accordance to assignment and answer of the students. You might also consider
showing difference among problems type like all students answered problem 1 correctly
and three students missed problem 2.

3. Class book

Individual students submit scholarly essay or research paper that they believe represents
their highest quality work from the course, and then all students’ best papers are
published together in a class Book.

This LAT provides students with an opportunity to learn about a topic through intensive
research and scholarly article writing. This aspect gives student’s clear idea on thinking
critically, synthesizes information and work through research within the course subject
area. Students produce two learning Artefacts with this technique an individual paper
and the document that is the compilation of Class Book. This LAT is typically served as a
final product or capstone assignments.This LAT provides students and faculty

opportunity to asses performance and achievement over an academic term.
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Procedure

Teacher choose kind of assignments will be useful in the Class Book and develop a
guideline. Decide on the scope and quality of the final product. Determine a product
schedule that is tune to complement their papers. Following manners can be
implemented.

% Content/Topic

Support / Idea

Written expression

Developing a rubric by which you will assess the full book

Clarity of central theme

Links between ideas in papers

Quality of individual contribution

- F & & + & #

Appropriate formatting

Consider who will be involved in a review, create hand book that provides instructions
and feed back is very important in present LAT. Give opportunity students to present
papers as an idea. Collect the papers, improved and bind as a Class Book.

Analysis and reporting:

Provide written comments on each paper of the students. Use your rubric categories to
examine student’s achievement. Consider assigning a percentage to individual work as
well as the full group product. You can use peer review or comparison with other group
assignments too. Create a numeric or narrative table to convey overall strengths and
weaknesses across individual papers. Consider a qualitative data display to illustrate the
key themes that cross student papers such as a network or modified Venn diagram if the
topics and themes are closely related.

e Conclusion:

In present paper researcher has tried to elaborate some LAT by experiencing and
teaching in the field of teacher education. As result of the product of students
achievement, they learn and present content in such a way that maximum out put can be

achieved through teaching and learning process.
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